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What is  the  d if ference between leadership  and management?  

Leadersh ip  i s  about  d i rec t ing new events ,  o f ten  l inked  to  change and  

improvement ,  about  making decis ions ,  p laying the  ro le  of  the  k ing (S teve  

Jobs) .  

Management  i s  the  process  of  mainta ining and  overseeing procedures ,  

keeping the  th ings  going (Theresa  May) .  

Leaders  have to  be  seen  to  do  the  hard  s tuf f ,  i t  g ives  credib i l i t y.  Trus t ,  

compass ion,  s tabi l i ty,  hope –  tha t  is  what  s taf f  look for  in  a  leader ,  bo th  

profess ional ly and  personal ly.  Of ten ,  s taf f  do  not  want  to  ra i se  cer ta in  

i ssues  wi th  the  Head,  so  having a  ‘go - t o-person’  lower  down the  chain  

may help .  

Educational Management 
Is  managing  about  making  sure  employees  unders tand their  

respons ib i l i t i es?  

Each ins t i tu t ion  should  have a  Pol icy handbook,  a  se t  of  procedures  

c lear ly expla in ing what  to  do in  cer ta in  condi t ions ,  under  cer ta in  

c i rcumstances .  

Is  respected  earned?  

No,  i t  i s  not .  Respect  i s  au tomatica l ly gained ,  given  by the  h ierarchy.  I t  i s  

t rus t ,  which  is  earned .   

Is  i t  our  faul t  i f  s tudents  do  not  l earn? 

We should  show the way ,  not  to  force  the  s tudents  to  fo l low i t .  In  case  of  

any i ssue ,  l i s ten  as  much possib le ,  wri te  down the  complain ts ,  speak  as  

l i t t l e  as  poss ible ,  and  then  inves t igate .  The complainers  are  not  angry a t  

you ,  they are  angr y a t  your  pos i t ion .  The ro le  of  the  man ager  may be  

welcome to  tel l  you  that  i t  i s  no t  your  fau l t  to  have such  an awful  person  

in  your  c lass .  
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Wil l  inspect ions  ul t imate ly  resul t  in  a  bet ter  school?  Should  everyone 

s t ress  about  an  inspect ion?  

Sure ,  they wi l l .  At  leas t  you  can  th ink  about  the  ways  to  improve your  

approach .  ‘Have you thought  about  thi s?  –  No.  –  Wel l ,  you  should,  

because  i t  works  a t  o ther  schools . ’  If  you ,  as  a  manager ,  a re  s t ressed  

about  an  inspect ion,  make sure  your  team are  not .  If  you  can  pro tect  your  

team,  do  i t .  Do not  f r ighten  them,  make them calm down.  Atmosphere  

tens ion  i s  never  posi t ive .  

Should  teachers  take  respons ibi l i t y  for  the i r  own development  or  should  

schools  provide  and pay for  i t?  

Directorsh ip  has  to  decide  what  i s  good for  teachers  and  i t  has  to  be  based  

on  regular  observat ions ,  as  teachers  are  genera l ly unwi l l ing in  developing 

in  areas  they should  be  indeed .  Peer  teaching i s  a  good way to  improve a t  

low cos t .  

Communication, Organisation and Culture 

Company Culture 
Handy’s  bus iness  models  

1 )  Power  l ike  a  monarchy  

+  fas t  in  making decis ions,  fas t  in  making ef fec t ive  changes  

-  l i ab le  to  make incorrect  decis ions ,  bad  communicat ion,  i t  i s  

necessary to  submi t ,  to  conform  

2)  Role  –  l ike  a  pyramid  

+ s tab le ,  r i sk  averse ;  everybody has  i t s  ro le ,  which  prevents  

conf l ic t s ,  people  get  bet ter  reward  because  of  the i r  se t t l ed ro les ;  i t  

i s  a  good way i f  you  want  to  mainta in  the  current  condi t ion  

-  s low decis ion  making ;  d i f f icu l t  and  l imi t ing when we want  to  

make a  change;  you  need  to  have a  handbook,  a  guide  with 

def in i t ions  of  indiv idu al  ro les  

3)  Task /  Team 

+ for  schools  wi th  good reputa t ion  
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-  the  schools  are  predic tab le ,  bor ing  

4)  Person  based 

+ s igni f icant  and  wel l -known people  can  get  more  c l ien ts  

-  dangerous  because  of  the  exclusiv i ty,  i f  a  person  leaves ,  he  or  she  

can  take  the  c l ien ts  away  

Communication 
In ternal :  regular  meet ings ,  p igeon holes ,  emai l s ,  boards  with  speci f ic  

informat ion ,  management  informat ion  sys tems such  as  moodle  

External :  parent  porta l ,  newslet ters ,  parents  groups ,  l inks  wi th  community  

Moni toring and  t racking s tudent  perfo rmance:  wi thin  a  subject ,  be tween 

subjects ,  wi thin  a  school  

 Pol i t i c ians  say ‘campaign  in  poet ry,  ru le  in  prose’ ,  so when you 

t a lk ,  do the  same.   

 When addressing large  groups ,  speak  in  in teres t ing s i tuat ions  and  

s imiles  when you want  the  message to  be  processed  more  deeply and  

therefore  bet ter  remembered .  Rela te  things  to  the  body or  use  s imple  

words ,  i f  in  doubt ,  th i s  can  be  re la ted  to  eas i ly.  Tone i s  more  impor tant  

than  words  used  –  tone  i s  a l so  very hard  to  fake  s incere ly.  

 However ,  when you are  speaking to  exper t s ,  reverse  th i s .  Exper ts  

are  more  in teres ted  in  the  deta i l  and  i t  means  more  to  them.  

 In  the  c lass room,  you end  up  doing a  hybr id  –  metaphors  wi th  

explanat ions  –  in  o ther  words  both lef t  and  r ight  s ides  of  bra in .  As  far  as  

having a  conversa t ion  goes  –  you  would  need  to  tai lor  to  the  s i tua t ion .  

However ,  i f  you  are  unsure ,  make people  in teract  wi th your  words  to  f ind  

the  message.   

Be an  en thus ias t ic  suppor ter  of  people  –  ra ther  than  an  ambivalent  

suppor ter  of  mater ia l .  Aim to  avoid  just  be ing ambivalent  and  uninvolved  

with  a  topic .  Rather  than  “This  i s  not  bad .”  say something l ike ,  “I to ta l l y 

love  your  work”.   
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Relate  things  to  the  c lear  value  add  for  the  person .  Ins tead  of  saying 

“Here  i s  your  work  back .”  use  for  example  a  phra se  l ike  th is :  “You have 

wri t ten  a  rea l ly good s tory,  you’ve  won  the  pr ize  you have been  want ing 

for  qui te  a  whi le  now –  wel l  done”.  

People  tend to  respond wel l  to  quest ions  ( less  wel l  to  d i rec t  

commands) ,  so  use  “Don’ t  you  th ink  i t  would  be  eas ier  to  speci al i se  in  

par t icu lar  topics ,  then  recycle  the  mater ia l  be tween two classes?”  ra ther  

than  “Do less  work  by specia l i s ing in  topics” .  

Phrase  everyth ing as  a  benef i t  o r  a  compl iment .  Not  “ th is  is  your  

fa i lure” ,  bu t  e .g .  “we want  you to  become conf ident  on  this  homework  

topic  –  so  we are  giv ing you the  chance to  redo  the  work  wi th  ex t ra  

suppor t  to  a  h igher  s tandard” .  

I f  a  s tudent  asks ,  “What  do  I need  to  do  to  improve ? ”,  and there  i s  a  

l arge  gap ,  say something a long the  fo l lowing l ines :  “In  order  to  access  

an  A grade for  th i s  ass ignment ,  the  fo l lowing would  need  to  happen.  

An evaluat ion based s t ructure ,  key evidence of  deta i led  knowledge 

( fac t s ) ,  a  re levant  argument  and  good use  of  argument  markers .” .  

I f  s tudents  behaved badly,  say what  happened,  making the  

exper ience  c lear ,  wi thout  necessar i l y s ta t ing a  judgment  d irec t ly.  Aim to  

pos i t ion  yourse l f  opt imal ly where  you can .  Focus  on  the  unwanted  

behaviour ,  not  the  person .  The behaviour  i s  the  i ssue ,  not  t he  person .  Say 

something l ike  “Wel l ,  he  seemed a  b i t  confused  about  where  to  go .  He 

sa id  we needed to  take  the  underground,  even  though you sa id  noth ing 

about  i t .  The he  said  he  needed two cakes ,  even  though you  sa id  jus t  one .  

Did  I misunders tand your  or ig ina l  sugges t ion?” .  

Aim to say ‘no’  rare ly;  ra ther  than  saying ‘no’  which  tends to  make 

people  defens ive ,  a  bet ter  way towards  get t ing the  outcome you want ,  

could  be  for  example  l ike  thi s :  instead  of  “No,  we can’ t  do Monday –  

what  e l se  can  we do?”  say “Mond ay i s  cer ta in ly an  opt ion ,  but  i s  there  

another  day we could  do  ins tead  which  makes  th ings  eas ier  on  the  res t?” .   
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Cri t ici sm i s  much l ike  pra i se  in  reverse.  Di rect  cr i t i ci sm tends  make 

people  defens ive .  Impl ied  cr i t i c ism (pass ive -aggress ive)  i s  more  ef fec t i ve  

and  less  cont rovers ia l .  For  example ,  suppos ing someone i s  sarcas t ic  and  

you prefer  tha t  they take  a  d i f ferent  tone  –  you  might  l ink  the  sarcasm to  

something unpleasant  or  u ndesi rab le ,  and  perhaps  phrased  as  a  ques t ion ,  

e .g.  “Don’ t  you  th ink  sarcasm i s  r ather  o ld  fash ioned?” ins tead  of  “S top  

your  sarcasm!”.  

Education and family background 
What  are  the  three  main  funct ions  of  educat ion?  

1)  to  t ra in  people  for  jobs  wi th  re levant  ski l l s  

2 )  to  create  secondary socia l i sat ion  wi th  the  development  of  core  

values  

3)  to  s i f t  people  in to appropr ia te  ro les  for  the i r  interes t s  and 

capabi l i t i es  

Middle  c lass  att i tudes  to  educat ion  are more  pos i t ive  and working 

c lass  a t t i tudes  are  more  hos t i le  towards  educat ion .  Working c lass  

parent ing s tyle  tends  to  be  incons is ten t  and  s t r ic t  vs  middle c lass  

cons is tent  and  high  expecta t ions .  There  i s  a  connect ion  between c lass  

of  parents  and  c lass  of  ch i ldren  owing to  a t t i tudes  estab l i shed  when 

young.  Income amongs t  middle  c lass  parents  tends  to  be  used  in  ways  

that  promote  educat ion  more  readi ly than  in  working c lass  fami l ies .  

(Leon Feins te in ,  parent ing s tyles  and  a t t i tudes ,  2008)  

Berns te in  (1975)  ident i f ied  two k inds  of  l anguage:  

-  restr icted  codes  (working c lass )  –  t yp ical ly use  shor t ,  

non-grammat ica l  u t terances  

-  elaborated  codes  (middle  class )  –  use  of  grammat ica l ly complex  

sentences .  The speaker  does  not  assume the  l is tener  shares  the  same 

exper iences .  
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At the  age  of  three  development  in  ch i ldren  could  vary b y as  much 

as  one year ,  based  on  c lass  background.  A large  par t  of  th i s  i s  

connected  wi th  language development  sk i l ls .  (Longi tudinal  s tudies ,  

2007) 

John Bowlby – Evolutionary Theory of Attachment 
 At tachment  means  emot ional  bond between a  ch i ld  and  a  caregiver .  

This  means that  the  ch i ld  learns  that  there  i s  a  safe  p lace  to  go  for  

reassurance .  The ca regiver  response  should  be  sens i t ive  ( I  observe ,  I  

no t ice) ,  responsive  ( I  give  what  i s  needed) ,  emotional ly  warm ,  and  

t imely  ( immediate ,  no t  l a te) .  He bel ieves  that  ski l l s  for  re la t ionship  

development  are  formed by ea r ly ch i ldhood exper ience  –  overa l l  fee l ing 

of  re la t ionship  a t  ch i ldhood acts  as  a  template .  The cont inui ty hypothes i s  

sees  a  l ink  between re l a t ionships  due to  secure  a t tachment  and  la ter  l ive  

behaviour .  In  th i s  model ,  the  way a  ch i ld  behaves  in  la ter  l i fe  i s  shown by 

thei r  exper iences  in  ear ly ch i ldhood.  Attachment  s t rengths  and  

weaknesses  wi l l  cont inue forever ,  unless  a l tered  by some external  

presence  –  “The chi ld  i s  the  fa ther  of  the  man”.  

 Most  people  agree  that  Bowlby i s  genera l ly correct ,  however ,  many 

psychologis t s  d isagree  about  the  speci f ic  deta i l s .  Belsky and  Rovine  

(1987)  assessed  chi ldren  of  1  –  3  days  o ld .  They found a  l ink  between 

chi ld  temperament  and  la ter  a t tachment .  Anxious ch i ldren  were  less  l ike ly 

to  be  secure ly a t tached .  Grossman and Grossmann (1991)  see  an  impor tan t  

ro le  for  mult iple  a t tachments ,  such  as  fa thers ,  who are  impor tan t  in  

negot ia t ion  ski l l s .  
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Maslow’s hierarchy 

  

 

 

s c h o o l  c a n  p r o v i d e  a  f ee d b ac k  

t o  t h e  r ec o r d  k ep t  o n  th e i r  

p r o g r e s s  i n  t h e i r  o b j e c t i v e s  

s c h o o l  c a n  e f f e c t ,  h e r e  t h e  r o l e  

i s  t h e  mo s t  o b v i o u s  

s c h o o l s  p l a y  r o l e  h e r e  –  f o r mi n g  

f r i e n d s h i p  e t c .  

 

Workplace stressors 
 Workplace  s t ressors  are  aspects  of  the  workplace  envi ronment  that  

e l ic i t  a  s t ress  response  therefore  which we exper ience  as  s t ress fu l .  

1 )  Workload 

How much work  and  the  type  of  work  a  person  does .  Too much and too  

l i t t l e  can  lead  to  s t ress .  

2 )  Lack of  cont ro l  

In  many organisa t ions ,  o ther  people  determine workload  and  work  

pat terns .  → Directorsh ip  should  give  not ice  so  the  employees  can  manage 

deadl ines ;  d i rec torsh ip  should  give  more  cont ro l .  

3 )  Home-work  in ter face  

Balancing the  demands  of  home and work  can  be  s t ress fu l .  

4 )  Phys ical  envi ronment  

Noise  and  heat  make work  more  d i f f icul t  and  more  energy has  to  

be  expended to  overcome them.  

 Cor t i so l  i s  produced when people  get  s t ressed;  a t  smal l  amount ,  i t  i s  

needed to  make us  work ,  a t  h igh  amount  i t  damages .  The more  s t ress ed  we 
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get ,  the  less  cont rol  over  our  work  we have,  and  consequent ly i t  can  lead  

to  h igher  number  of  i l lnesses .  

Vision and moto 
A moto  can  provide  a  h in t  at  a  miss ion  s ta tement  and  the  core  

values .  It  i s  of ten  the  case  of  a  school  tha t  has  a  way of  doing wi th  things  

wi th  a  par t icu lar  focus .  It  should  express  values ,  impor tan t  th ings ,  the  

a ims  e tc .  

A vis ion  a re  values  in  the  rea l i t y of  a  s chool ,  what  we want  to  

prepare  our  s tudents  for  before  they leave the  inst i tut ion .  When se t t ing up  

a  v i s ion,  focus  on your  target  s tudents .  Where  are  they now,  where  do  you 

want  them to  be?  What  do  you ne ed  to  do  to  prepare  them for  l i f e?  Once 

you know what  you need  to  do  to ,  prepare  them for  work  in  the  area  you 

current ly specia l i se  in ,  focus  on  doing t hat  wel l .  Focus  on  pas tora l  

suppor t  –  many of  the  schools  wi th  the  bes t  progress  focus  f i rs t  making 

the  less  successfu l  s tudents  bet ter  prepared  and  more  suppor ted .  This  

of ten  involves  help ing thei r  home l i fe .  

Aims are  the  measurable  ways  you ant ic ipate  me asur ing and  

implement ing your  v i s ion.  Most  of  schools  want  to  be  good a t  everyth ing 

and  they are  not  the bes t  in  anyth ing.  It  i s  necessary to  choose  and  excel .  

 

 

 

 

 


